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In a study of international student security, consisting of 200 intensive interviews with
students, resident onshore in Australia, it was found that two thirds of the group had
experienced problems of loneliness and/or isolation, especially in the early months.
According to Weiss, students experience both personal |oneliness because of the loss
of contact with families and social loneliness because of the loss of networks. Both
forms of loneliness are at times exacerbated by their experiencesin institutional sites.
The article discusses the coping mechanisms that students use. It identifies a third
kind of loneliness experienced by international students, cultural loneliness, triggered
by the absence of the preferred cultural and/or linguistic environment. This can affect
even students with adequate personal and social support. Thus, same-culture net-
works are often crucial for international students. Yet same-culture networks are not
a universal panacea: They cannot substitute for adequate pastoral care by universi-
ties or ensure satisfactory engagement with local cultures, so some causes of cultural
loneliness often remain. The article concludes that the creation of stronger bonds
between international and local students in the educational setting, helping inter-
national students to remake their own cultural maps on their own terms, is key to a
forward move on loneliness.
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ary mansdeathdiminishesme

because aminvolvedin Mankinde;
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BJohrDonne,from MeditationXVIl, DevotionsUpon EmegentOccasions

(Donne,original English)

INTRODUCTION

Australia educates 9% of the world® cross-border tertiary students. In 2004,
there were 228,555 international students enrolled in Australian higher education
institutions, three quarters of them onshore in the southern continent. International
students constituted 24.2% of all enrolled students and provided 15% of university
revenues (Department of Employment, Science and Training, 2005; Organization
for Economic Cooperation and Development [OECD], 2005). These students are
not simply enrollment units administered by universities, nor merely customers of a
large-scale services export industry, nor members of a classroom; they are also
human beings. And they are human beings whose global mobility is associated with
distinctive opportunities and distinctive problems.

In crossing national borders for their education, these students leave their family
and socia networks and citizenship rights in the country of origin. As Grinberg and
Grinberg (1989, p. 23) put it, in migration (ne ceases to belong to the world one left
behind, and does not yet belong to the world in which one has nearly arrived. ONewly
arrived international students suddenly find themselves in Qelationa deficit,Oif not
social isolation, at atime when they need more than the usual support. They face a
foreign language, study in a new setting, finances, accommodation, and day-to-day
living problems, and they must negotiate an unfamiliar set of institutional rules. They
often face issues of persona autonomy (Baker & Siryk, 1986) and the recreation of
identity in the new setting. Often, the physical and cultural environment is very dif-
ferent, with new socia customs and norms. International students must establish
themselves as foreigners staying for atime, as neither inside nor outside. They must
deal with unpredictable encounters, idiosyncratic communications, and problems of
racia discrimination, largely on their own (Church, 1982). As this study will illus-
trate, personal loneliness, both routine and profound, is often endemic to the interna-
tional student experience.

The main part of the literature on cross-border students is focused on their aca-
demic experiences and achievements. A lesser body of research attends to the cir-
cumstances of their lives, circumstances that are affected by a number of different
agentsN governments, educationa institutions, civil organizations, family, networks
of friends, and the students themselves. Yet these life circumstances are important
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not only because of the potential to shape the possibilities and limits of academic
learning but also because the day-to-day experiences of international students are
passed along to their family and friends and so enter the formation of country and
institutional reputations within the industry, with the potential to influence market
choices (OECD, 2004). At the same time, and equally important, the human rights
of these cross-border students are being shaped. There is much at stake in interna-
tional student security and student loneliness.

The Study

The research underlying this article was funded by the Monash Institute for the
Study of Globa Movements at Monash University, Australia® The first author
(Sawir) interviewed 200 international students from more than 30 different nations,
a nine Australian ingtitutions: the Universities of Melbourne, Ballarat, Sydney, New
South Wales, Deskin, Victoria, and Swinburne, the Royal Melbourne Institute of
Technology, and Central Queendland University. The interviews were conducted on
aone-to-one basisin quiet locations for typically 30 to 50 min.

The interviews covereda rangeof areastouchingon the socialand economic
security of internationalstudentsNfrom finances,accommodationand work to
languagesnetworks, and family; to relationswith authority; andto intercultural
experiencesand personakafety Summatve datafrom the studywerereleasedn
April 2005(Deumert,Marginson,Nyland, Ramia,& Sawir, 2005a,2005b)? This
is the first article focusedon a discreteareaof inquiry, loneliness,andisolation.
Otherarticlesarebeingpreparedn studentwork, studentfinancesjanguageuse,
cross-culturakelations,including experiencesof racismand discrimination,and
dealingwith governmentanduniversity authorities.

The universities af orementioned cooperated in the selection and self-selection of
student interviewees and provided fecilities (normally a room centrally located on
the main campus site) in which the interviews took place. Each vice-chancellor
granted permission for the conduct of the research on the grounds that the intervie-
weeswould together constitute asingle pool of datathat would not be disaggregated
by institution or otherwise used for the purposes of comparing the performance of,
and/or services of, each university to those of the others. In a highly sensitive mar-
ket, in which comparative judgments have commercia implications, we would not
have been able to gain access to student interviewees within the boundaries of the
normal requirement for permission to research, unless we had given this condition.
Consequently, the researchers did not study closely the particular mix of services
provided by each institution or seek to relate the comments made in interviewees
with the particular circumstances of the universities in question. No doubt this has
led to some underidentification of the universitiesOservices, including particular
problems and weakness in those services.



4 Journal of Studies in International Education Season XXXX

Typicaly, universities provide support for international students that isintended to
facilitate an optimal (from the point of view of the universities) academic and social
adjustment. Before the commencement of their studies, international students in
Australia normally attend an orientation program designed to familiarize them with
the various support services and activities, including socia and cultural activities, pro-
vided within the institution.® I n reporting the results of what isacritical study, it isper-
haps necessary* that we place on record our awareness that much of the assistance
provided by Australian universities, in relation to both the educational program and
their life circumstances, has the potential to modify the incidence of and the experi-
ences of loneliness: For example, the provision of new arrival services and persona
counsaling, the structuring of social activities, and the support for student clubs and
other networks. There is no doubt that in many individua cases, this assistance
relieves or reduces experiences of loneliness and/or isolation, and we expect that with-
out such assistance the incidence of loneliness as reported here would be higher, and
many individual experiences more prolonged and deeply felt.

Overall finding concerning loneliness. All 200 student interviewees in the
study were asked the same questions about problems of loneliness and isolation, as
follows:

Q. Have you experiencecperiodsof lonelinessor isolation?
[If theansweris OyesQNho do you turnto?

A total of 130 students (65%) answered OresOto thefirst question, 67% of women
and 62% of men. Many expanded on their answers. Some who answered GhoOalso
provided further data. Other questions in the study covered related areas including
friendships, networks, and cross-cultural relations.

The article begins by discussingheorizationf lonelinessandthendiscusses
intervievees@nswergo thequestionsiboutlonelinessandisolation. Thefinal sec-
tion discussesheimplicationsfor universitiesandpolicy makersandfor research.

THEORIZATIONS OF LONELINESS

Loneliness is experienced by all human beings at some time in life. It is more
likely to occur under circumstances such as prolonged absence from home or theloss
of asignificant other. Feelings of loneliness are like feelings of joy, hunger, and sor-
row; they can be managed though never completely prevented (Rokach & Brock,
1998). Like al human experiences, it is never finally known to socia science, but
loneliness is open to observation, analysis, and reflexive strategies. The literature on
londliness is mostly in psychology and sociology. Psychological studies highlight
personality as a predisposing factor. Sociological studies often suggest that loneliness
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stem from deficits in social networks. A middle group of studies crosses both disci-
plinary terrains and takes in both types of explanation.

The Needto Belong

ONomanis an lland, intire of it selfeQ(Donne).In psychology the needto
belongis defined asthe needto maintaina minimum quantityandquality of inter-
personal relationships. Conversely, Weiss (1973) conceives loneliness as an absence
of necessaryelationshipsFollowing Weiss,De Jong-Giereld (1987) statesthat
thelonely personfacesan unpleasanor inadmissibldack of requiredsocialrela-
tionships (also Russell, Cutrona, Rose, & Yurko, 1984, p. 1313). If the need to belong
is notsatisfed, negative feelingsaregeneratedncludinglonelinesgBaumeiste&
Leary, 1995).

Weiss (1973) distinguishes emotiona (i.e., personal) loneliness and social lone-
liness. Loneliness results from the absence of either intimate personal ties or social
ties and social integration of aless intimate kind. The distinction between personal
loneliness and social loneliness is useful but is not without ambiguities. For exam-
ple, boyfriend/girlfriend sits on the border between the categories, and certain social
or institutional relationships, such as pastora care in education, can function as
quasi-parental relationships.

Emotional(personal)lonelinessAccordingto Weiss(1973),emotionalloneli-
nessresultsfrom the lossof or the lack of a truly intimatetie suchasthatwith a
spouseover, parent,or child. It is characterizedy anxiety and apprehension.
Emotionallonelinesscanbe remediedby the installmentof a satishctory Oattach-
mentrelationshipd

Sociallonelinessaandsocialnetworks Sociallonelinesss alack of anengaging
socialnetwork with peerswho shareor partly shareone®concernsor view of the
world. Weiss(1973) notedthat amongother symptoms sociallonelinessis char-
acterizedby boredomanda senseof exclusion.Osterman(2001,p. 327) remarks
thatObeingcceptedincludedor welcomedeadsto positive emotionssuchashap-
piness, elation, commitmentand calmO On the other hand, Obeingrejected,
excludedor ignoredleadsto oftenintensenegative feelingsof anxiety depression,
grief, jealousyandlonelinessOThe remedyis integrationinto anexisting or newly
formedsocialnetwork. Weissstateghe following:

Socialnetworks provide a basefor socialactivities, for outingsand partiesandget-
togetherswith peoplewith whom onehasmuchin common;they provide a pool of
othersamongwhom one canfind companiondor an evening®conversationor for
someportion of thedaily round.Socialisolationremovesthesegratifications;it very
directly impoverishedife. (Weiss,1973,p. 150)
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Stokes (1985) explores statistically the relationship between social network vari-
ables and loneliness among undergraduate students. The social network variables
include network size; network densityN that is, the proportion of possible network
members with whom the student has a connection; the proportions who are confi-
dents and are relatives; and the frequency with which the student receives support-
ive actions. The variable that correlates most significantly with lonelinessis density.
Denser networks enhance the sense of belonging and reduce loneliness.

Green, Richardson, and Schatten-Jones (2001) examine factors affecting both per-
sonal and socia loneliness using a dightly different set of network variables: size of
network, closeness of members of the network, presence of partner and close (intimate)
others, and network density. They find socia lonelinessis related to both the closeness
of peoplein the socia network and the number of persons, that is, quality and quantity.
DiTommaso and Spinner (1997) find that integration into a socia network is the best
predictor of lower levels of socia londliness. What is crucid is close friends capable of
providing meaningful persona advice rather than casua acquaintances.

Causesof Loneliness

Numerous studies have tackled the causes of loneliness (Lunt, 1991; Peplau &
Perlman, 1982; Rokach, 1988, 1989; Stuewe-Portnoff, 1988). One set of explana-
tionsliesin external circumstances, in the fracturing of social networks and personal
relationships. Rokach (1988) refers to Qraumatic eventsOsuch as the loss of signif-
icant and intimate relationships through death of a spouse, divorce or breakup, or
loss of afriend. Another cause is relocation, which may involve separation not just
from intimate relationships but from most of a person® social networks and support
systems, resulting in Qelational deficitsO(Rokach, 1989).

Another set of explanations focuses on personality traits seen to exacerbate the
potential for loneliness. Individuals may be inhibited from creating personal and
socia bonds by lack of social skills or communications capacity, physica disability,
feelings of being unimportant, or fear of rejection. People very prone to longliness
are often shy, introverted, less willing to take socia risks, and more anxious,
depressed, and neurotic (Hojat, 1982; Peplau & Perlman, 1982, p. 9; Solano &
Koester, 1989; Stokes, 1985). Language competence is one key factor, and much
research links severe loneliness and low self-esteem (Hojat, 1982; Peplau & Perlman,
1982). According to Nurmi, Toivonen, Salmera-Aro, and Eronen (1997), people with
high self-esteem are more popular than those with low self-esteem, assisting them to
create meaningful relationships. Typically, extroverts are surrounded by large net-
works to which they feel close (Stokes, 1985). Paradoxically, those who appear more
self-sufficient and lessin need of othersfind it easier to attract others and to maintain
successful relationships with them.

Peplau and Perlman (1982) noted that persona characteristics can contribute to
loneliness by reducing the desire for relationships, by triggering behaviors that
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result in unsatisfactory socia interactions, and by leading the person to change his
or her socia relations. The experience of loneliness can trigger a withdrawal from
socia relationsin an effort to contain the pain, reinforcing social isolation.

Loneliness and Individual Dif ferences

In contrast, with much of the literature, we suggest that not every lonely person
hasthe Osamel@nelinessThe perceptiorof lonelinessandthe way peoplecope
with it, vary among individuals and between cultural groups: not only by personality
but also because of differing practices in relationships. Between two people in much
the same circumstances, the incidence and intensity of loneliness can vary. In fact,
one may fed lonely and the other not. This potential for variation takes on specia
importance in considering international students who come from many different
nationalities, cultural and religious backgrounds, ages, and life circumstances.

Age and loneliness. According to Green et a. (2001), the negative correlation
between loneliness and closeness to members of the network is more significant for
older adults. The negative correlation with the number of contacts is more important
for college students. Similarly, Stokes (1985) finds that the loneliness of college stu-
dents can be addressed simply by increasing the size of their networks. We note that
this finding may be culturally specific; for example, young people in some cultures
may have greater need for close personal relationships than those from other cultures.

Gender and loneliness. There are contradictory findings regarding gender and
loneliness. Weiss (1973) states that women are more apt to be lonely than men.
Women are said to have lower self-esteem (Hojat, 1982), which given the association
between loneliness and low self-esteem means they are more prone to loneliness. But
Russell, Peplau, and Cutrona (1980) find no gender differencesin relation to loneli-
ness, and Borys and Perlman (1985) argue that reported gender differencesin lone-
liness result from men@® greater reluctance to disclose (and perhaps to acknowledge
to themselves) socialy undesirable feglings. Some also argue that women place a
higher importance than men on relationships and are more strongly affected by defi-
ciencies in them. Others findings are different again. Deniz (2005) concludes that
loneliness levels are higher among male than femal e students, also confirmed by Ari
and Hamarta (2000), because female students have better attachment GkillsOespe-
cidly in forming and maintaining close dyadic social ties (Nurmi et d., 1997). Such
gender differences might be themselves be subject to cultural differences.

Cultural factors and loneliness. Some sociological studies note that loneliness
can be exacerbated by cultural values and norms relating to coupling and other
aspects of relationships (Rokach, 1989). But there is a paucity of studies of cultural
and cross-cultural aspectsin relation to loneliness. Most studies focus on loneliness
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in just one culture (Misra, 1999). This article makes a distinctive contribution in
this area

In theabsenc®f multiculturalstudieswe dependnthelargerfield of research
on cultural differencesAmong Hofstede€Y(1998) five dimensionsof variationin
nationalculture$ is individualism/collectvism. Individualismversuscollectivism
refersto variationsin the degreeto which individualsareintegratedinto groups.In
collectivist cultures the Obasisurvival unitOis the group (Hui, 1988),often con-
stitutedby an extendedfamily including uncles,aunts,andgrandparentsyffering
protectionin exchangefor unquestioningoyalty (Hofstede,1998). Group mem-
bersplacea high valueon closeandsupportve networks (GudykunstNishida,&
Schmidt,1989)andactively sharethelivesof othersin the group.Mutual support
is important,particularlyduring unpleasanevents(Triandis,Bontempo Villareal,
Asai, & Lucca,1988).Friendshipdn collectivist societyare nonspeciftt andpre-
determinedby stablesocial relationshipgHui, 1988). Triandis (1989) notesthat
desirego remainwith parentsandextendedfamily arestrongetrin collectiist than
individualist cultures. Correspondingly collectvists will tend to suffer more
deeplythe absencef suchrelationships.

Peoplefrom individualist culturesexhibit fewer skills of closeinteractionand
aremoreemotionallydetachedbelieving they canstandon their own (Hui, 1988).

The more individualistic a culture is, the more likely it is that a person blames them-
selvesfor their loneliness. Furthermore, social support network are likely to be weaker
than in collectivist cultures.. . . the degree of individualism mediates how satisfied one
iswith the situation, which in turn will influence how one responds and copes with it.
(Misra, 1999, Individualism and Loneliness, para. 2)

Coping With Loneliness

The stratgiesandresourcegpeopleusein copingwith lonelinesswhich vary
amongindividuals and amongcultural groups,are the object of much research
(Cutrona, 1982; Paloutzian & Ellison, 1982; Rokach, 1990; Rokach & Brock, 1998;
Rubenstein & Shaver, 1982). We can identify three overlapping kinds of coping strate-
gies: (8) strategies in which the lonely student works directly on himself or herself to
self-manage loneliness; (b) strategies designed to augment socia relationships or the
capacity to engage in them; (c) strategies of seeking help, often of a professional or
institutiona kind, which can lead to either objective.

Andre (1991)refersto reflexive stratgiesof managingeingaloneasOpositie
solitudeORokachand Brock (1998, p. 112) talk aboutpromoting Oindviduality,
creatvity, andself-avarenesdy allowing the opportunityfor contemplationself-
exploration,andinsightOThesemovescanenhanceself-esteenandhelpin coping
with the pain of loneliness.On the otherhand,somedistancethemselesfurther,
retreatinginto a closedinner self; this is sometimesassociatedvith pathological
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behaioral toward self or others.More proactve stratgiesareto enteractuvities
thatprovide adwentureor otherchallengesr to pamperoneselfvia consumption.

Another strategy is connecting to religion and faith, gaining strength and inner
peace (Rokach & Brock, 1998). Kirkpatrick and Shaver (1992) find that among par-
ticipantswho believed in God, those describing their relationship with God as a secure
atachment are less lonely and depressed than those for whom it is insecure.
Pergament (1990) suggests that God can be viewed as another member of the social
network who, like other network members, can help in coping. Religiouslife also pro-
vides community and a sense of belongingness. Religion is one of a number of ways
of promoting and augmenting socia networks. The classic advice to lonely students
is to search out a collaborative activity such as sport, or activity or service-oriented
clubs and other associations of peers.

Int ernational Students and Loneliness

What does the research tell us about the loneliness of international students? Like
other temporary or permanent migrants, international students experience both per-
sonal and socia loneliness. Many report a profound sense of loss and isolation, as
well as anxiety, confusion, and disappointed expectations (Brisiin & Yoshida, 1994).
Early feelings of loneliness are intense even for studentsin regular contact with peo-
ple from their own city or culture. In most cases, thisintensity diminishesin time, as
studentsCixpectations and patterns of life change and as they learn to cope to extend
their social circles and make new kinds of friends. If this transformation does not
occur, the intense loneliness becomes emotionally entrenched as socia aienation
(Moroi, 1986). This can become Gextremely debilitating and related to aloss of moti-
vation,Oresulting in academic attrition (Brennan, 1982, p. 271). Demir and Tarhan
(2001, p. 113) find, in relation to adolescent students in Turkey, as the level of lone-
liness increased, academic achievement decreased. This finding is consistent with
those of Brennan (1982) and Dobson, Campbell, and Dobson (1987). On the other
hand, students with strong support networks exhibit better psychological and physi-
ologica well-being, particularly during periods of high stress (Sarason, Sarason, &
Gurung, 1997). Good networks help students to feel supported and more in control.

The literature aso reveas patterns in the type of support used by students when
coping with emotional, social, and educational problems. When seeking help with
emotionaBsocia problems, students opt for parents, older friends, or other students;
when seeking help with educationalBvocational problems, they opt for faculty advis-
ers, parents, or older friends (Leong & Sedlacek, 1986). Baoglu (2000) noted that
friends are the most preferred source of help for international students, followed by
parents and teachers; friendship networks provide the most important support sys-
tems. Studies find that student counseling services are underutilized (Ba oglu, 2000;
Jacob, 2001; Mori, 2000; Schweitzer, 1996; Snider, 2001) because of insufficient
funding to support a counseling service adequate to internationa studentstheeds, or
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unawareness of its existence, or concerns about trustfulness, problems of shame and
loss of face, and other cultural issues.

Cultural factors affect international student loneliness in two distinct ways. First,
many students find themselves missing their own cultural and linguistic setting, often
intensely. Thisisan extreme version of social loneliness as defined by Weiss (1973): loss
of contact with those who share one® concerns or view of the world. Second, many find
themsalves in cross-cultural relationships but a a lower level of empathy than same-
culture relationships. Research in the English-language countries finds that many inter-
national students are disappointed by the underdevelopment of relationships with local
sudents (e.g., in the United States: Lee, Madonado-Madonado, & Rhoades, 2006).

Mobility also creates new possibilities. Lonely international students can also
have advantages. Many, though not al, are free of career and child-rearing responsi-
bilities. The student world is open, fluid, flexible, and cosmopolitan; its freedoms are
aarming and attractive. Losing networks provides opportunities (as well as pres-
sures) to enter new associations. Through their studies, and often their residence, they
are in regular seeing distance of many other students and have broad opportunities
for extracurricular activity and the GnstallingOof attachment relationships. If net-
work density is akey factor in reducing loneliness, then students can quickly multi-
ply their friendships. Against this, new relationships take time and effort, and in the
early months, most international students are hard-pressed just to manage their
course load and cope with basic communications. Many also work to cover the costs
of study and living (Deumert et a., 20058). Furthermore, simply expanding the den-
sity of networks may not be enough for those students whose deeper requirement is
not for quantity but for quality of association, through intimacy and/or cultura fit in
relationships. Intercultural and linguistic differences can be steep barriersto climb.

Institutional sites of loneliness. Weiss({1973) distinction between emotional (per-
sonal) and socia loneliness originates in two kinds of human relationship: in fami-
lies and in socia networks. These are not the only socia sites in which people feel
lonely. This study finds that international students are also affected by institutional
relationships, including the exchange in classrooms, studentBteacher relations, rela
tions with university administrations, relations with government and other authori-
ties. In ingtitutional relationships, a sense of social and cultural embeddedness, of
individual GitOwith the setting, is important. Some international students have a
heightened sense of loneliness in ingtitutional settings, especially when they are in
difficulty, exacerbating personal or social loneliness. It can be worst for studentswho
look to administrative or pedagogical relationshipsto fill the gapsin their persona or
social relationships.

Thearticlewill now considerthe findingsfrom the 200 studentinterviews.
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Table 1 Self-Reported Problems With QLonelinessO by National Origin

and Gender
Women Men People
Total With Total With Total With
Women Problems Men Problems People Problems
Nation % % %
Southeast

Asia/Rcifc
Indonesia 22 12 54 27 18 67 49 30 61
Malgysia 13 11 85 5 2 40 18 13 72
Singpore 7 7 100 4 4 100 11 11 100
LaosCambodia,

andVietnam 3 1 33 3 2 67 6 3 50
Other SEAsia

andPacifie 5 4 80 1 1 100 6 5 83
NortheastAsia
China 22 13 59 6 4 67 28 17 61
Hong Kong 5 3 60 0 0 0 5 3 60
Other EastAsia 3 3 100 6 4 67 9 7 78
SouthAsia
India 4 2 50 17 10 59 21 12 57
Other SouthAsia 5 3 60 14 7 50 19 10 53
Othes
Middle East/

North Africa 2 2 100 5 3 60 7 5 71
Other Africa 3 3 100 4 3 75 7 6 86
Europe 2 2 100 4 1 25 6 3 50
Canada/Us./UK. 3 0 0 2 2 100 5 2 40
LatinAmerica 2 2 100 1 1 100 3 3 100
Total 101 68 67 99 62 62 200 130 65

a.BruneiThailandand PgpuaNew Guinea.
b. Korea,Jgan TaiwanandMacau.

Q. HAVE YOU EXPERIENCED A PERIOD
OF LONELINESSOR ISOLATION?

As noted in the Introduction, of the 200 students interviewed, 130 (65%) stated
that yes, they had experienced loneliness or isolation in Australia. Whether dueto a
higher propensity to loneliness or to report it, the proportion among women students
(67%) was dlightly higher than among men (62%), as Table 1 shows.

Of the larger national studentgroupings,thosewith aforementionedwerage
ratesof lonelinesswere Malaysia(72%), Singaporg(100%),andthe small group
from OtherAfrica (86%).We might expectthatthe highestincidenceof loneliness
would be amongstudentsfrom small national populationsin Australia, but the
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caseof studentfrom MalaysiaandSingaporeconflict with this assumptionData
from the presentstudy do not allow us to take further the potential differences
betweemations,in boththeincidenceof lonelinessandthe copingstratgiesused
by studentsand other agenciego overcomelonelinessand isolation. This is an
interestingtopic andworthy of furtherresearch{seeFurtherResearch).

AsTable 1 shows, most students were from Asian nations, traditionally associated
with collectivist cultures. This does not mean that every person from those nations
shared the same outlook; some traces of OndividualistOvalues were evident in inter-
views. However, the collectivist aspect does affect the responses and is referred to
several times in the data that follow.

SudentsOhetworks. Other datafrom the 200 interviews allow us to summarize stu-
dentsCrel ationships and networks, comparing those who reported feglings of loneli-
ness and isolation with those who did not. We might intuit that those reporting
loneliness would be more likely to lack socia networks. It isinteresting to find that,
as Table 2 shows, on the whole, those who reported loneliness or isolation had a
higher incidence of networked relationships than those who did not. More of those
reporting loneliness (60%) than those who did not report loneliness (51%) had close
friends in Austradia. More of those reporting loneliness had casual friendships with
other international students (100%, compared with 76% among those not reporting
loneliness) and casua friendships with local students (60%/51%) and a so reported
involvement in socia organizations (56%/34%). The one exception to these patterns
was that those reporting loneliness were less likely to have family or relatives close
by, 28% as compared to 35%. In asample of 200 students, these patterns are not con-
clusive, but they do suggest that there is not a simple correlation between loneliness
and isolation. Networks do not necessarily eliminate loneliness. The absence of net-
works does not necessarily lead to loneliness. The mgjority enjoy networks, but the
magjority experience loneliness. Networks are desirable, but they are not a universal
panacea for loneliness.

Perhaps one reason for these patternsis that the group of those who say that they
are not lonely includes both those enjoying an active life among friends and associ-
ates and those who have come to terms with a degree of isolation or actualy prefer
it (see below). Second, it is not just the quantity of networked relationships that is
important but the quality, including their cultural content. An international student
might enjoy a broad pattern of networked relationships while still missing her or his
familiar cultural setting and still face barriers and difficulties, such as communica-
tion problems. It is significant that 65% of those who had experienced loneliness or
isolation had faced barriers in making friends across cultures, compared to 36% of
the nonlonely. This might be one of the keys to unlocking the problem of loneliness
and isolation, especially in the early months.
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Table 2 Composition of StudentsONetw orks in Australia

Lonely, N =130 Not Lonely,N =70
Netw orks and Associations Include Number % Number %
Immediatefamil/relatives 37 28 25 35
Closefriendsincludingboyfriends/girlfriends 79 60 36 51
Casualriends:.other internationalstudents 131 100 54 76
Casualriendsilocal students 79 60 36 51
Socialorganizations 74 56 24 34
Q.Ar thee signitantbariers in making

friendsaciosscultues?

Yes 85 65 25 36
No 45 34 45 63

Note: Somestudentsmentionedmore than one associationso the total doesnot sumto 100%.

The O¥esCResponsg ThoseExperiencing Loneliness/Isolation)
Fir stexperiencesOV¢ are in theverystrange placeOln theearlymonthswhen
the separatiorfrom family is raw andsocialnetworksin Australiaareembryonic
or nonistent,mary studenthave thesensef beingOlostn ajungleOa profound
unfamiliarity extendingfrom culture, language,and peopleto urbanlooks and
smells,and strangeadministratve systemsEverythingis new. Studentsare con-
stantlyuncertainaboutwhatto do andtheresourcesbleto help.

Yesdefinitely. . . . | didn®know thatISS(InternationalStudentService)actuallyhan-
dlesthesematters.If | knew, | would have talked to people.The first threemonths
werereally hard. 1@ walk aroundand say avww . . . God, | feel so lonely. | can©®
hangarourd .. . . | wantto go home.l would usually call my friendsor my parents
back home.| spenta lot of mong calling my friends. (male, 28, biochemistry
Indonesia)

Ohyes,eventhoughl camewith my family, the first yearherewasterrible. It took
mevery longto adapt Maybeit® a new ervironmentplusnew faces gverythingnew.
(female,32, commercesSingapore)

To compoundhe personaldeficit andsocialdeficit, mary studentsexperience
aOcultureeficit. 0Somefeel thattheir identitiesarecontinuallybeingbombarded.

Yes.Thefirst time | cameheremy family wasstill in IndonesiaWe werestill strug-
gling to find housenobodyto helpus.| feelatthetime, apartfrom thefamily, we are
in avery strangeplace differentculture;it wasdifficult to find help.All thingsmake
you very, very, strangeat thetime. (male,31, communitydevelopmentndonesia)
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Table 3 Triggers of Loneliness, Inter views With 200 International Students,
Australia 2003-2004

Total students inter viewed = 200
Number of students answering OyesOto the question OHave you experienced a period of
loneliness or isolation in Australia?0 = 130 (65%)

Number of Lonely Students % of the
Triggers of Loneliness Who Mentioned Students
Nominated by Inter viewees This Trigger Inter viewed
[No trigger(s)of lonelinessspecified] 62 47
Personal(emotional)loneliness 46 35
Shockof the new culture 30 23
Obstaclesto socialnetworking 6
Difficultiesin handlingoroblems
Personalcharacteristicof interviewee
Total studentsansveringOgsO 130 100

Note: Somestudentsmentionedmore thanone causeof lonelinessso percentagesio not sumto 100.
a.The studentswere not specificayl asled to identifythe triggersof lonelinesshut a majority of them
providedsufficientdatato allow the reseachersto identifycausesNo doubt,of the 47%that did not
specifya trigger mary of them would have specifieda trigger or triggersif they hadbeenasled.

b.All but one of the specifiedproblemswere academidn nature.

Theinitial lonelinesss deepenedvhenstudentfacesettiemenproblemssuch
asprolongedifficultiesin finding privaterentalaccommodatiomr have earlybad
experiencessuchasthis studentwho wasrobbed:

Whenl cameherejustthreeweeksl metavery big problem At thetime | livedwith
my homestay and her housewas broken by someonel lost my laptop, cash,and
mobile.At thattime | wasvery distressed. . . | lost my passportand! hadto go to
the ChineseEmbassyto applyfor anew one . . . | hadto do mary thingsby myself.
At thetime | feel very lonely. | wantedto go backhomeassoonaspossiblel didn®
wantto live in Australiaanymore.(female,23, internationabusinessChina)

Causesof Loneliness

The studentsvere not specifcally asked to identify the causesf their loneli-
ness put the majority of themprovided sufficient datain their repliesto allow the
researchert identify causesAmongthe studentsvho specifed causesthe main
causesveretheabsencef intimatepersonandlack of culturalfit. A smallermum-
berreferredto difficultiesin securingsocialnetworks (Table3).

Personalloneliness:ODadl wannago homed OThechildbparenbondis the
strongeshumanbondin a collectyist culture({Triandis, 1989,p. 75). The lossof
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closefamily (parentsspousesghildren,andsiblings),relatives,andfriendsaffects
studentgo varying degrees.Somefind it very painful:

Yes,yes,oh, especially right at the lggnning when | ifst got here. | didn@ave ary-

oneto talk to, thatwasthe thing. It wasreally hardbecause couldn®have contact
with arybody Initially | cameall by myself . . . Exactlywhoto approachwhoto talk

to, | hadno clue.Sol usedto be on the phoneeverydaywith my Dad, Olwannago
homeQlt& lik e every singleday; I8 call my Dadandcry andcry onthephore. . . at

the beginning, no, | didn®know or didn®have someondo go to, sotherewasa lot

of lonelinessandthingslik e that. (female,28, businessZimbabwe)

Theexperiencds moredauntingfor studentsvho hadleft the Onest@r thefirst
time. Studentsalsomisstheir familiesmorethanusualwhenthey fall ill andalso
at specialfamily timessuchasChristmas.

Whenl first camehereit® very lonely becausét® my first experienceof goinginto
abroadandstayingalore. . . andyou know | got a small baby just 10 monthsold.
Thisis very hardfor me.(male,35, law, Indonesia)

Social loneliness and networking: Cehe doesn®always understandOMany inter-
viewees wanted to connect to people like themselves but found obstacles to socia
networking, such asincompatibilities of age or nationality and problems of language
and communication. Others mentioned financia constraints to socializing and diffi-
culties in breaking into other people® busy lives.

Not isolation,it@ just lonely. Eventhoughmy sisterhascome,| still feel that.When
I talk to hershedoesnCalwaysunderstandvhatOmtalking aboutbecauseshe&too
young.Althoughshe&around18, we still have ageneratiorgap.(female,21, design,
HongKong)

Infact it@® hard because you come from different countries. If you have alot of friends,
so much less you have londliness in this country. (male, 31, computing, China)

Personal characteristics: O always feel like thatOA few students ascribed their
lonelinessto their personal psychology. (Perhapsthe fact that only afew linked their
loneliness to their personal attributesis a sign that most interviewees were from col-
lectivist cultures)) Some turned their Qelational deficitOinto Qpositive solitudeO
They liked being alone, or at least they accepted it. For others, their misery was
compounded by a sense of personal inadequacy.

Yah, sometimesmaybejust becauseof my characterl| always feel like that back
home.It doesnfmake ary difference(female,24, internationabusiness|ndonesia)

Lonelinessin ingtitutional settings: Qf | knew that | would be so isolated, maybe
I would not have comeOA fter initial settlement, several students mentioned feelings
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of lonelinessarisingin their academiavork andinstitutionalrelationshipssome-
times triggered by those relationships. This was difficult when the students
expectedthoserelationshipgo be socially supportve andfoundthatthey werenot
and for thoselacking personaland social backupwhen facedby educationalor
administratve difficulties.

Whenl| movedto [nameof university]. | wasquite unhapyy aboutmy coursel was
depressedA lot of thingshadbeenbuilding andl wasgettingreally depresseé@nd
lonely andl felt like | wasjust aloneandfighting this whole battle.(male, 26, busi-
nessBotswana)

Yes.. .. Sometimesn the schooll feel lonely. Most peopleareAustralians,andall
arebusy They can®find time just sayhow areyou or somethindik e that.(male,31,

biology, Egypt)

Onestudentassumedhe PhDprogramwouldinvolve anactive researcltulture.
But it did not happen.

If 1 knew that | would be so isolated doing my PhD here, maybe | would not have come
here. | chose to come to another country because | thought | would have more chance to
attend conferences, express my idess, take part in discussion groups. But when | came
here | redized that | make a mistake. (female, 31, community development, Indonesia)

Without classesPhD studentdack the surrogatesocialnetwork andthe oppor-
tunitiesfor genuinefriendshipthattheseprovide. A degreeof lonelinesss inher-
entandcanonly be overcomeif the university providesstructuredgroupings.

Loneliness in my research . . . it@ a different type of loneliness, let® say topic-related
loneliness. | can®talk to anybody, not even to my supervisor, because it@afield no one
really hasworked in. | guess you don®go out and say look | am lonely can | talk to you,
rather you search for company and then you talk. (male, 40, education, Germany)

Othershave negative experiencesn dealingwith authoritiesandno oneto share
thesewith.

Yes. . .. Not often at university, but within university life, especiallywhen| have to
dealwith immigration. Becausethereis no oneto ask (for help). The International
Studentsoffice or School of GraduateStudies always refers you back to the
Immigrationoffice, andwhenyou have to dealwith ImmigrationOffice yourself,you
feellike you arejust a pieceof paper (female,29, architecture|ndonesia)

Q. Who Do You Turn to in the Faceof Loneliness?

Most studentg88%)whofelt lonely or isolatedturnedto personabr socialnet-
works.A smallergroup (10%) becamemmersedin actiities, and 15% drew on
personakesourcesSomehadmorethanonestratgy (Table4). The cateyoriesof
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Table 4 Copying Strategies of Lonely International Students

Total students =200

Number of students answering OyesOto the question OHave you experienced a period of
loneliness or isolation in Australia?0 = 130 (65%)

Responsesto the follow-up question OWho did you turn t0?0

Total %
| turnto relationshipis Austalia
Famiy andrelatives Spousesiblingsother relatives 13 10
Boyfriend/girlfriend 2 2
Subtotal 15 11
Friends Subtotal 71 54
Uniwersity staff Supevisor/lectuer 4
Internationaloffice 2
Uniwersity counseling 3
Subtotal 11 8
Landlod Subtotal 1 1
Total 98 75
| turnto relationships my
homecounty
Famy andrelatives Subtotal 45 34
Friends Subtotal 12 9
Total 57 44
| useothercopingstiategies
Engagén anactivity 13 10
Keepsolitary 20 15
Grandtotal all responses 130 100

Note: Some students used more than one strategy, so the tota does not sum to 100% Note that there
is some ambiguity between the categories Qoersonal relationshipsOand Gocial networksOFor example,
close boyfriends/grlfriends can fal into either category.

support cited most often were friends in Australia (54% of the 130 lonely students
mentioned this) and family and relatives back home (34%). For many of these tem-
porary migrants, the link back to home remains very significant. Many international
students in effect live in two different places. Institutional relationships, much less
important in coping with loneliness (8%), divided evenly between academic staff
and staff in student services.

Sourcesof Support

Personal support: OYou just call homeO Those who did not have the comfort of
parents, partners, siblings, or other relatives in Australia often called home, though
this was cheaper for some than others.
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Table 5 Penetration of Information and Comm unication Technologies in
Selected Asian Nations

All Phone Subscribers Internet Use Broadband Penetration

Per 1,000 Population Per 1,000 Population Per 1,000 Population
China 499 73 17
Indonesia 184 52 0.3
Philippines 446 58 0.3
Vietham 131 71 n.a.
Thailand 537 112 0.2
Korea 1,303 656 248
Malgsia 766 392 10
Singpore 1,350 559 118

SouceWorld Bank(2006).
n.a= Datanot availablefrom source.

Everybody&busywith theirown life soyoufeelvery, verylonely. Youjustcall home.
(male,24, computing,India)

I meantherearesomethingsthat! would confide to friendshere,but . . . | oftencall
home,notonly to my parentsbut oftento closefriendsfrom home.lIt is cheapto call
backto the US. (male,24, internationabusinessJS)

It was noticeable that the interviewees were much more likely to refer to tele-
phone communication (especially in relation to contact with parents) than the use of
other communications technol ogies. There were some references to e-mail but none
to more advanced technol ogies such asVoice over | P, chat programs with video con-
nections, and so on. There were also few references to accessing homeradio and TV
through satellite or the Internet. Here an inhibiting factor was the relatively weak
penetration of information and communication technologies in many of the Asian
nations that provide international studentsin Australia (Table 5).

Somestudentdoundthatalthoughcalling homein itself waseasyto do, secur-
ing an emotionalconsensusnda sharedapproacho the lonelinessproblemwas
moredifficult.

I don®wantthemto worry somuchaboutme. | just stayin my room. . . sometimes
I cry (out) andwhenl cry out, | feel better (male,21, businessMalaysia)

| never spole to aryone. | never even told my parentsaboutit, becausehey@ be
extremelyworried now that| am stayingso far away. (female,25, mediaand com-
munication,India)

Social networks: Ol felt better speakingthe samelanguageO Mary students
foundthatspeakingheir own languagemadethemfeel better
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| talked to other Indonesiancommunity (membershere,somefriends. | felt better
speakinghe samelanguage(male,41, literagy, Indonesia)

But oftenthe capacityof friendsto provide socialsupportis not unlimited.

| usedto talk to afriend of mine, IOnrpretty closeto her, but maybeshe&not a good
listener Thenshewouldn®answemy phonecall. (female,26, computing,Russia)

Yes,yes.| waswith my boyfriend at thattime, but he couldn©help.1 guesswve both
hadthe sameproblemandwe kind of losttheability to helpeachother But you don®
find him assomeonsgy/ou cantalk to andhelpyou.. . .| guesstherpeoplevery prob-
ably (could) bea supportbut hejust couldn® He shovedvery clearly his selfishness
in this very difficult situation.(female,25, public health,China)

University servicesOl@ebeenhappyever sinceDOnereasorwhy few students
drew onthe supportof university staf wasthatnotall knew the serviceghatwere
available,especiallyearlyin their stay

We didn®have someonéo talk to at thattime. We didn®have ary ideahow the ser-
vice work at the unit. (male,31, communitydevelopmentndonesia)

For some university servicesareanauxiliary to othersupportsFor others they
arethefactorthatmakesthe difference.

I don®mind seeingthe counselingpeopleif | have a problem.At thattime | didn®
really have someonewho wasreally closeto me, and| don®like talking aboutmy
personalproblems.So | went to the counselingservice.(female, 27, engineering,
Indonesia)

Beingthefirst child in my family, | wasnever oneto talk aboutmy problemsanda
lot of thingshadbeenbuilding. | wasgettingreally depresse@ndlonely, and| felt

like | wasjust aloneandfighting this whole battle.Sol talkedto this friend of mine,
andthenafterthat,| wentto the counselingserviceand| talkedto them.And thenl

thought,| needachangeSol changedny courseandl changedownsand|®e been
hapyy ever since.(male,26, businessBotswana)

Positivesolitude:Olcanmanaye thisOA numberof studentgust copedon their
own. Going into crowded placescould help them forget their lonelinessor they
foundit naturalto keepthingsinside.Genderalsoaffectedit. Somemalestudents
sav copingin solitudeasintrinsic to beinga man,but no womensaw it asessen-
tially female.

I think IOnolder, | canmanagehis. (male,25, computing,China)

Becausd amaman,| usuallykeep(my loneliness}o myself.If it getsbad,| usually
talk with my friends, my closefriends.(male,28, business|ndonesia)
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All thetime. A lot of times, but . . . largely 1®n an insecure person anyway. | think most
females are, and | think everyone can say they®e experienced periods of loneliness.
(female, 26, medicine, Malaysia)

For onestudentyeligiousactvity strengthenetiis senseof himself.

| talkedto my family, | calledthem.Or readQurOan(male,37, accounting Egypt)

The ONoOResponse(N ot Experiencing
Loneliness/Isolation)

A numberof the studentsvho saidthatthey had never experiencedoneliness
or isolationwenton to explain their answer

Starting off well: O was so eager to explore the new worldOOf the students who
do not experience loneliness, many start very well. They are used to traveling, or
being alone, or they are excited by the new persona freedoms. Typicaly, for these
students in the study, cultural tensions were minimized or the cultura difference
emerged as positive:

No. Becausevhenl first camehere,| wasso eagerto explore the newv world, yeah.
(male,22, food scienceVietnam)

No lonelinessnever. | loveit here.lOmcomfortableYou seethethingis, | fit in over
here.l don¥it in, in India. IOmafeminist, ok, IOma strongmindedwomanandin the
India subcontinentit is very difficult. Herel have the freedomto lead my own life
andl am not expectedto comehomeand. . . | don®have all the socialpressureso
dealwith. | have my life. (female,19, arts,India)

No personalloneliness:Ol havefamily hereO Sone avoid lonelinessbecause
they have family with them.

No. | cameherewith my siblings and settledin and madefriendsin the language
school.(male,21, engineering|ndonesia)

Goodsocialnetworks:Olwaslucky to bein a college ervironmen©Otherslike
studentsn residencdind ready-madeocialnetworksat handor link up with other
studentdrom their own country

Thereare a lot of Chinesestudentshere;you can easily find friends. (female, 24,
industrialrelations,China)

The greatthing aboutstayingat college is that you don®get lonely, becauseyour
friendsarealwaysaround.Yeah,boys andgirls. (male,20, businessMalaysia)
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I think | waslucky to bein a college ervironment,becausédOmmot the only onewho
is new andlonely. Thereareotherpeopleoutthere, sol think whenyou arefacedwith

that,therearealwaystwo thingsyou cando.You canhidein yourroomandcry alone,
or you cango out and meetpeopleandtalk to them,andsay Ohg, hello, how are
youO. . andthenyou sayOlOmadandlonelyOandthey sayOhg IOnmsadandlonely
too, let@ talk, okayOThatis how | developedoneof my closestfriendshipshere.A

Pakistanifriend, totally from the other side of the world. 1@ never really heardof

Pakistan,he®Muslim andbbut we becameeally goodfriendsandwithin ayearwe
werethe bestof friends.(male,24, arts,Singapore)

Personalcharacteristics:O18e alwaysbeenbusyO Someexplainedthe absence
of lonelinessy sayingthatthey wereextrovertedor hadlearnedo beindependent
or werejust too busyto think aboutit.

I&e alwaysbeenbusy, sol haven®noticedto tell you thetruth. Thefirst yearl came
herel spentmy first semestejust doing my master®| just worked hard,soit kept
me busy Thenthe next six monthsl engagedn beingPresident{of the postgraduate
studentassociation)And thatwasthat,my agenddilled up automatically(male,33,
medicine,Spain)

DISCUSSION AND CONCLUSIONS

| think the biggestproblemsmostinternationalktudentdaceis thatof lonelinessand
| meanit really getsto the point of depressionSomeof the peoplel know thatI®e
met,it@really. . . they don®know whatto do, they don®know whoto goto, because
they have comefrom countrieswhereit is not acceptableéo go andaskfor help,you
have to doit yourself.(male,29, economics|ndia)

Theseresults confirm the studiesof international studentssummarizedby
Poyrazli, Arbona,Bullington, andPisecca2001),concerninghe effectsof losing
family support,the role of socialnetworks, and how unfamiliar cultural and lin-
guistic settingsexacerbatdoneliness.Studentswho feel isolatedtendto be less
confidentthantheir peers:

An individual®self-concepandself-esteenarevalidatedby significant otherswho,
in culturally designedvays, provide emotionalandsocial support.Moving to a dif-
ferentculturesuddenlydeprivestheindividual of this supportsystem. . . anxietyis a
normalresponseén thesesituationsandthatit may rangefrom minor anng/anceto
extremepain. . . becausehey arein anew countryfacinganunfamiliarlanguageand
culture,internationalstudentsarelik ely to experiencea moredifficult college transi-
tion thanU.S. studentsandmight alsohave a moredifficult time seekingappropriate
assistancg(Poyrazli etal., 2001, pp. 54-55)

This study alsodraws attentionto certainissuesunderplayedn the literature,
especiallyinstitutionalrelationshipsandsomecross-culturabspectof loneliness.
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Ambiguities of Networks

Among temporary cross-border migrants, the configuration of personal and social
relationships can be unstable and volatile, especialy early, as sojourners struggle to
fill the gapsin their lives. As noted, from time to time, institutional settings may take
on quasi-personal or quasi-socia roles. Conversely, ingtitutions sometimes expect
that persona and family networks routinely take responsibility for student surveil-
lance and pastoral care, including matters that might be seen to be in the domain of
responsibility of the institution itself.

Herewe will provide oneexampleof the latter point, originatingfrom outside
theresearcHor this studybut illustrative of the themeof isolationandof whatis
at stale in assumptiongabouttherole of informal networks.

On January 12, 2005, police in Australia® capital city of Canberra discovered the
badly decomposed body of a 25-year-old Chinese student, Hong Jie Zhang (Steffi),
who had been an international student at the nearby University of Canberra. Her body
was in the flat for seven months before her death was discovered (Wikipedia, 2005).
@\ny mans death diminishes me, because | am involved in MankindeOas Donne so
powerfully stated the case for universal humanism and care. In principle, no
Australian university would disagree. Given the legal framework governing interna-
tional education in Australia, the extent of the University@® responsibility for crisis
management and final care might be contested, but its responsibility for ensuring
that enrolled students attend the institution is clear-cut.

Yet when The Australian newspaper interviewed the vice-chancellor of the
University of Canberra, Professor Roger Dean, (he was cautious in response to ques-
tions about whether the university should shoulder any responsibility for the failure
to notice Hong® absenceOHe cited the failure of socia networks. Ohe idea that
nobody would have noticed her missing from that peer group or from the flat for so
long is quite amazing and very worrying,Ohe said (11ling, 2005).

It was assumed that Hong®@ social networkswould fill any gap in university admin-
istration and pastord care. But how well grounded was that assumption? The notion
that institutional networks should provide a socia ambience and support and the
obverse notion that the responsibilities of social networks extend across the responsi-
bilities of the institution both underline the ambiguous roles of socia networks. Both
assumptions are also problematic. Some students want the university to assume a
larger social responsibility than it can effectively carry out. In relation to the aftermath
of Hong@ tragic desth, the chief officer of the University of Canberrawanted to shed
part of the core responsibilities of the universityN by passing them to the uncertain
management of personal and socia networks, despite the potential lacunae.

It is true that people with strong support networks tend to exhibit better well-
being and capacity to handle stress, asindicated by Sarason et a. (1997) and others.
This study has found that most students prefer to seek support from friends rather
than rely on the institutional support of the university, confirming Baloglu (2000).
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In the first instance, this mostly means same-culture networks, which is what the
vice-chancellor isreferring to. Nevertheless, although such networks are crucia and
must be supported and although they appeal to universities as being both cheap and
culturally sensitive, they should not be seen as the repository for the university®
own responsibilities. Social networks are voluntary and therefore erratic; they are
incomplete and uneven in their coverage. They cannot provide every student with
the necessary empathy, trust, and practical assistance.

Furthermoretransferringthe pastoraburdento same-cultur@etworksis alazy
stratgyy thatallows theinstitutionto go on without changingtself. At worst,oper-
ating on their own without stronginternationalstudentengagemenin local insti-
tutions, activities, and networks, same-culturenetworks function as ghettosthat
block the potentialfor aricher educationalsocial,andcultural experience.

Implications for university services. One set of implicationsisthat friendly class-
rooms, competent administration, and sensitive student services are more significant
for international students than for domestic students. It is essential that universities
resource student servicing and classroom strategies adequate to help students with
personal and socia loneliness, especially in the early stages. In the absence of afor-
mal regime of pastoral care asin New Zealand (Lewis, 2005), students rely on uni-
versities to do so voluntarily. Furthermore, in many cases, students should be better
informed about the services aready available to them, from the very beginning of
their sojourn.

First, among these university services, none is more important than assistance with
learning English, avital ongoing condition of survival and academic success. Second,
students should be supported in their persona and social relationships and in main-
taining continuing contact with family and friends back home and developing social
networks. Universities should promote mechanisms that trigger networking, such as
student clubs and buddy systems. Another strategy of local bridging lies in forming
relations with same-culture people outside the universities. In the present study, one
interviewee suggested that universities might ask people living in the city of study, of
the same national origin as the students, to meet with the students when they arrive
and play an ongoing nurturing and mentoring role.

Universities could also conduct regular Qhetwork auditsOreviewing the social
supports available to each individua international student. It would be salutary to
benchmark student services against the lonelinessissue. How does each service con-
tribute to modifying and solving loneliness problems? Are the academic staff and
student-servicing staff fully sensitive to lonelinessissues? Where are the gaps? What
kind of students are the ones that often are not helped and why? For example, PhD
students need attention because the isolated character of the project carries social
costs, as testified in this study. Does the institution have collective radar capable of
spotting emerging individual problems? How close to fail-safeisit?
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However, thesemeasureslonearenot enough.They provide a morecomplete
blanket of supportbut do not transformthe cultural configurationin which loneli-
nessoccurs.The symptomaneedto betackled,but sodo the deepercauses.

Loneliness and Cultural Dif ference

We suggest that one deeper cause lies in the cross-cultura aspect of loneliness.
It would be easy to conclude from our findings that international students Ghould
adjustObetter and quicker to thelocal culture and that universities should implement
measures facilitating such more effective Cadjustment.OThis would not be new. It
has often been said or implied. But GadjustmentOis a one-way concept that begs the
question of where obligation to adjust should fall. It assumes that the local cultural
and educational environment is unchangeable. In doing so, it negates the rights of
international students themselves and their potential to contribute.

If we expect sojourning students to set aside core elements of their identity when
undertaking foreign study, we must recognize that this carries with it potentialy
severe individual, economic, and cultural costs. To put the problem bluntly, should
they have to acquire not just English but an ideology of possessive individualism, and
a reduced commitment to the extended family, to cope with being in nations like
Australia? Should they have to drink alcohol to mix successfully with local students?
As some interviewees noted, thisiswhat some male international students, including
Muslim students, are expected to do in Australia to demonstrate their credentias in
adjusting and mixing (though it is more likely to be a socia requirement in some
places than in others). But even if it was reasonable, such an approach would be
impractical. International students are often highly flexible in the face of the chal-
lenges they face, but few will adopt local values holus-bolus to minimize loneliness.
And why should they? It is not a necessary condition for academic performance; it
would imply that for every cultura gain, there must be a cultural loss; in some cases,
it would be personally destructive.

Cultural loneliness. The present study confirms that loneliness is better under-
stood when cultural variations and intercultural settings are taken into account. We
suggest that to WeissO(1973) categories of emotional (personal) loneliness and
social loneliness, a third category should be added: cultural loneliness. Cultural
lonelinessistriggered by the absence of the preferred cultural and/or linguistic envi-
ronment. The propensity to cultural loneliness explains why some students in this
study, who have apparently adequate access to social networks and sometimes also
have good personal backup, till report a continuing loneliness.

Q. Did you go to your wife, talk to your wife whenyou felt lonely?

A. Yes, | think so.
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Q. Or afriend?

A. In factit® hardbecauseou comefrom differentcountries (male,31, computing,
China)

In the faceof this, nationally defined, internationalstudentorganizationsplay
an often crucial role as studentnetworks. But theseare not a universalpanacea.
Studentdrom smallernationalcommunitiesor nondominanethnicandlanguage
groupingswithin a nationor studentdiving in remotelocationsoften lack access
to suchorganizationsAnd nationalorganizationsannotaltogethecompensatéor
thelacunaein cross-culturatelationshipswith local studentsandstaf.

The findings of this study aso suggest that Hof stede® (1998) distinction between
individualist and collectivist cultures is powerful in explaining cultural loneliness.
Most international students who study in Australia are from collectivist cultures, and
inAustralia, they encounter predominantly Western norms and val ues that emphasize
individual achievement, competitiveness, and impersonal socia relations (Triandis,
1995). Studentsoften find an unaccustomedevel of direct pressureon them as
unsupported individuals, triggering a sense of exposure, and socia bonds that appear
more loose and detachable than the accustomed ties of family and locality. Cultural
loneliness interacts with and reinforces personal and socia loneliness.

In the search for substitutes,® many make friends among their national compatri-
otsor other international students. A minority try to immerse themselvesin the local
culture. Many others approach relations with the locals more partialy. Yet relations
with locals might be the key to moving forward on loneliness. One of the strongest
findings of the study was that there was a strong correl ation between the incidence of
loneliness and problems with cross-cultural relationships. Two thirds (65%) of the
students who reported feelings of loneliness or isolation in Australia had faced barri-
ersin making friends across cultures, compared to 36% of the nonlonely students. In
other words, same-culture networks, however necessary, are not sufficient to over-
come loneliness. This reinforces the point made earlier, that loneliness and isolation
are not the same issue and that overcoming londliness is not simply a matter of pro-
viding basic support structures, for example, in the form of same-culture associa-
tions; it goes to the wider question of engagement with mainstream local society.

They [internationalstudentsjustinteractwith the samepeople OHangn, I&e come
to Australia,] wantto meetsomebodyelse.If | wantedto meetmy own countrymen
| would staybackin my countryOSoit® a questionof how do you breakdown the
barriers,how do you getpeopleto interact?(male,29, economics|ndia)

As noted,otheritemsin the literatureon internationaleducationconfrm that
internationaktudentoftenfind relationswith local studentgo be problematicand
disappointingLeeetal., 2006).
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Implications for universities. Australian educational institutions and international
students need to devise ways of better adjusting to and learning from each other while
engaging with amore mixed and complex set of values. In this way, students experi-
encing cultural loneliness can begin to remake their own cultural maps so as to
achieve a better fit with their new setting on their own terms. Here the single most
important element in strategies of providing a better environment for international
students is to improve relations with local students. If a stronger social bridge
between international students and their local context is to be built, this is the place
to build it.

The obstacles are formidable but not impossible. It is not simply a matter of the
quantity of networking between locals and internationals. As noted, some theoriza-
tions of networking and loneliness suggest that the strength of the persona bonds
within networksis aso important. Students from individualist cultures have different
assumptions about social bonds from those of students from collectivist cultures.
Thiscan be abarrier to forming cross-cultural friendshipsin depth. Even when inter-
national students have good relations or even friendships with local classmates, this
does not necessarily congtitute a satisfying bond. We suggest that if they are to be
assisted in bonding more effectively with international students, local students will
need to become more open to and curious about the lives and values of international
students, enabling them to learn more about the mores of collectivist relationshipsN
to the extent that they not only understand those values better but at least, to some
extent, can practice those values when relating to international students. The task for
universities is to provide conditions enabling local students to undergo a process of
personal transformation that, if not equivalent to that experienced by international
students, at least moves part of the way in the same direction. Thisis challenging.

Here we suggest that the creation of more successful educational engagements
between international students and local students, based on sharing and mutual
respect in a common learning setting, could reduce the initial sense of loss experi-
enced by international students, shorten the period of anxiety and grestest difficulty,
provide a starting point for social bonding, mitigate cultural shock, and quicken
learning of conversational and academic English. It could reduce cultural loneliness
and socid loneliness at the same time. It could play a central role in satisfying the
need of international studentsto belong, in what for many isavery different country.
It could help those international students find amiddle zone where they could engage
with the local culture without abandoning what they know about themselves,
enabling them to have a sense of belonging in both the nation of origin and the nation
of education. It would also enable significant learning experiences for local students.

Although this article does not aim to provide a new set of pedagogic norms to
enable such achange to come about (that project would require further investigation),
we suggest that it would be fruitful to increase the use of small cross-cultural teams
in learning and develop pedagogies that blend selected Western and Asian classroom
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practices, or move between the different teaching and learning styles, and pedagogies
that draw out in classroom discussion more of the content that international students
have learned in their country of origin, before entering the country of education. A
more sophisticated strategy of cultural interface based on mutua respect would
explore the potential for bilingual education across both groups of students. Here the
inhibiting factor is the largely monocultural character of public discourse and educa-
tionin Australia, asin other English-speaking nations (except Canada).

Another strategy to enhance connections between international students and their
socia localities is to build involvement in community-based sporting clubs, activity
groups, religious ingtitutions, and the like, enabling international students to get to
know Anglo-Australians and others. Universities can help by providing contacts.
Local students can play a crucia enabling role.

Beyond the Univer sities

The university cannotsolve every problemof lonelinessandisolationthrough
its own efforts. Oftenits role is to provide conditionsthat enableothersto do so.
Furthermore somestudentsfaceissuesthat cannotbe dealt with effectively by
talking to family andfriendsbut arealsobeyondthe competencef the university.
This appliesparticularlyto issuesthat originatefrom within the university itself,
wheretheremight be somereluctanceto act, for example,whenthe peoplewho
normally helpinternationalstudentsarethemselesthe origin of the problem.

Thereshouldbe somekind of organizationwherewe cango andjusttalk it outwith

somebodyBecausevhen| wasthreemonthshereall aloneand| wasvery sad, |

really didn®know whereto go. . . . | didn®wantto cometo my university. (female,
25, mediaandcommunication|ndia)

TheNew Zealandcodeof pastorakcareprovidesfor anappealsmechanisngiv-
ing internationalstudentssomavhereelseto go (seeDeumertet al., 2005a),but a
point of lastresortcannoteffectively addresslay-to-dayneeds Community-based
internationaktudentbrelategrganizationcouldplay avital role in filling thegap,
provided that they are adequatelyresourcedby the universitiesand/orthe home
governmentsand/orgovernmentof the nationof education.

Further Research

The studysuggesta numberof avenuedor furtherresearch.

The causeof andsolutionsto lonelinesscould be investigatedby focusingon
what happengo the parentalbond amongsojournersthe natureof androle of
informal networks, andthe conditionsin which friendshipsare formed. The con-
sequencesf lonelinesscould alsobe betterunderstoodOneline of inquiry is the
relationshipbetweenonelinessandacademiachiezementandfailure.
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The present study suggests that there is scope for more closely exploring national
difference as a variable in relation to the incidence of loneliness, the type of loneli-
ness, and the coping strategies used to overcome loneliness. For example, national
difference might impinge on the experience of loneliness because of the kind of val-
ues and life practices of students (it could be hypothesized that students from collec-
tivist cultureswould feel the absence of strong group settings more keenly while also
being more resourceful in banding together) and also because of differences in the
organizational infrastructures and informal networks of the different national group-
ings in Australia. Although the present study asked only one question about loneli-
ness, such research would need to explore the issue more thoroughly for these
hypotheses to be tested.’

Another line of inquiry would be to compare the provision of international stu-
dent services on campus with potential to affect the experience of loneliness (newly
arrived assistance, counseling, crisis management, structured networks and group
activities, activities designed to bring local students together with international stu-
dents, etc.) with what students from those same universities are saying about their
experiences of loneliness and about the services. As discussed above, this kind of
comparison was not possible in the present study, but it might help in more closely
identifying the techniques and systems with the potentia to affect loneliness and
isolation and the limits of those techniques and systems.

NOTES

1. Theresearchwas part of a group of projectson cross-bordeglobal people
mobility underthe headingDGlobaPeopleMarketsandSocial Protectior®

2. This datareleasegeneratedonsiderablepublic interestin Australiaandled
to the developmentandfunding of a further researchprojecton OTheSocialand
EconomicProtectionof Cross-BordeiStudentsin the Global EducationMarketO
(Nyland, Marginson,Ramia,& Gallaghey2005-2007).

3. However, one survey in an ingtitution indicates that international students are
unable to make maximum use of those services. Half of the student respondents
indicated that they were unaware of the particular services named in the survey
(Schweitzer, 1996). This prompted the Western Australian Technology and Industry
Advisory Council (Western Australia State Government, 2000) to recommend that
the universities in that state expose their support services more vigorously.

4. We thankoneof the refereedor this suggestion.

5. Hofstede§)1998)otherfour dimensionsarepower distancemasculinityver-
susfemininity, uncertaintyavoidance andlong-termversusshort-termorientation.
Thesearejudgedto be lessrelevant to the datagatheredn this study but might
becomemoreusefulin arelatedstudythatinvestigatedn moredepththerelation-
ship betweerexperience®f lonelinessandcultural difference(seelLonelinessand
Cultural Difference).

6. No doubtsomegirlfriend/boyfriend couplingshave their originsin thelossof
contactwith family: Deniz (2005)finds, in relationto studentsn Turkey, thatthe
lonelinesslevels of university studentswho have a romantic relationshipwere
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found to be significantly lower than the lonelinesslevels of other students.
However, none of the intervieweesin the study being reportedhere, who had
boyfriends/girlfriends,actually statedthat their romanticrelationshipsoriginated
from afeelingof lonelinessintervieweeswerenot closelyquestionedn thetopic
of romanticrelationships.

7. Other articlesarising from the dataseton which this article is basedalso
explore cross-culturalssuesthe subjectof severalintervien questions.
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